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UPPer Arling’con High School Capstone Froject

Seniors at UPPer Arlington High School are rcquircc{ to comP|ct<: a CaPstonc Projccl: in order to graduaf:c. The senior
Government and Language Arts teachers designed this Packct to clari{:g the district’s expectations for this 3ear!on5
Prcfjed:' The Capstone cxPcricncc is rigorous, but managcablc, and will not rcqufrc an unreasonable workload IF the
student makes the effort to meet all deadlines and rcc]ufreme.nts and stays focused on the P"Cij‘xt tl'mroughout the year.
Students who procrastinate will find catching up both stressful and difficult. Students and parents should not hesitate
to contact the student’s Government or La nguage Arts teacherif tl‘ucg have any qucs’cions or concerns.

Projcct Rationale

The Senior Capstone Project is clcsigncd to be the culmination of the student’s expcricnc.c at Upper Ar|in5'con High
School and is an opportunity for the student to cxplorc his or her various interests, passions, and curiosities, while
showcasing academic skills and community engagement. Similarlg, the Prcjcct is a vehicle for the student to
demonstrate autonomy, complcxity, uniqucncss, and awareness. While the Pr'ojcct has signhcicant academic
components, it may cxP|orc a field not traclitiona”g considered academic, but one in which the student has a talent or
Passion.

The Capstone project will be completed in 12th erade Language Arts and Government classes and will be a significant
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Part of the grac]c or those courses. Students will also be given 8 fuii-clag release clags to work on the different

components of the proH'cct. Successful complctfon of Capstonc is rcquircd for 5raduation. A co 30Fthfs

handbook as well as all other Capstone forms can be found on the Capstone Moodle at www.uamood|c.uaschoo[5.org.
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The Password is capstone (all lower case).




The Hallmarks of the Senior Capstonc Pro_jcct

Multi-Faceted Approach: Due to the comp|cx nature of each Senior Capstone F’rojcc’c, seniors must incorporatc

comP|cx thinking skills in the P|anm'n5, imP!cmcntation, and exhibition of their Projccts, Learningcan take Placc in many |

ways, inc[uc!ing cxpcricntial ]earning as well as |carning througl-: scholarlg research. Projccts should showcase self-
direction, innovation, rislc-taking, Problcm-so]ving. and caPacitg for reflection.

The Essential Question: A successful and meaningful Senior Capstonc Prqjcct involves Purposeful inquirg around

a tQPic of the student’s c}-uoosing. Thu.s, cach senior will focus his or her work around a complcx, interesting, and

sustainable essential c]ucstion.

Benefit to the Larger Community: We are all members of a broader community, so each Senior C-apstonc Projcci:
must incorporate some aspect of “gving back® to others. The fieldwork should meet a genuine need in the community,
allow interaction with diverse groups and individuals, and demonstrate involvement as a citizen of a dcmocracg.

A Research Component: No Senior Capstone Projcct will be successful without a substantial element of new
|carning. This lcamfng can take Placc in many ways, one of which must be research. Research must be both cxpcricntia[
(interviews, intcrnships, surveys, etc.) and text-based (|i|:rar3, internet, etc.), althoug]-l the clcgrce to which each form
is cmphasizcd will vary from student to student.

Collaboration: One of the most important skills in life is the abilitg to work with and learn from other Pcoplc. Each
i Senior CaPstonc Prc?jcc{: should incorpor'ate some clemcnt of collaboration with individuals outside th}c immediate UA
community. Seniors are cxpccted to find and consult with a mentor or mentors througl-rout the duration of their
Capstone Prcject.

Rigor and Personal Cha”cﬁge: Each Senior Capstone Projcct must be conceived in a way that cha"cngcs the
students to think in complcx ways bcgoncl what he or she alrcac]g knows and is able to do. Students will idcntifg an
essential qucstion, research and analyze information, cxplorc alternative ideas and solutions, make decisions and carry

out a Plan,' anc] Fina“_g reflect on what thcg have created. The toPicmust be big cnoué’n for the stuclcn_t to consiclcri

mu[tiplc pcrsPectivcs but not so big that it will lead on|3 to suPcncicia| unc!crstanding.

THE SENIOR CAPSTONE PROJECT COMPONENTS

The Capstone Projcct consists QF several components. The Position paper and Product/PortFolio
wjl_l be ,complctcd in Language Arts‘.qlasscs. Thc»ProduAct/PortFolio is tangiblc evidence of all the
student’s work, includihg c]o'_curhch_u‘:ati'on.of rc'se'a_rch, mentor co”abération, process comPoncnts,
and cxplor;ation of the essential qucstion. The government connection and the monitoring of
community service will be comp|ctcd in Government class. Students will prepare and Practic’:c their
Prcscntations in both classes &uring the month of May. ‘
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21st Century
Skills
Criterion

Identifies an
essential question

Beginning

The learner
Identifies an

Approaching

The learner Identifies
an essential question

Meeting
6-7

Succeeding
8-9

The learner Identifies an
essential question that

exploration of the

essential that requires minimal inspires genuine and
question that is personal, academic or relevant inquiry that will
unclear or does ‘community lead to personal,
not havea exploration. academic and community
question at all. exploration and
represents a “stretch” for
the learner.
Proposes a plan of | The learneris The learnerisable to | The learner is able to The learner is able to
action to explores | unable to propose and develop | propose and develop a propose and develop a
the essential propose a plan of | a plan of action, but plan of action that plan of action that
question action. the plan lacks explores the essential explores the essential

question.

question in multiple

essential question. ways.
Collects, assesses The learner The learner collects The learner collects and The learner collects and
and analyzes . collects minimal information that is not analyzes information that | analyzes diverse and

project.

relevant information. relevant to the essential | is relevant to the essential | extensive information that is
information that is question or does not question and relevant to the essential
incorporated into include enough incorporates it into the question and Incorporates it
the project information in the project. Data may be seamlessly into the project.
project. analyzed from sources Data may be analyzed from
such as academic research | sources such as academic
and field experiences. research and field
experiences.
Reflects critically on | The learner The learner reflects on The learner reflects on the | The learner reflects on the
the learning reflects on the the learning . learning experiences and learning experiences
experience (Final learning experiences, but addresses strengths and realistically and with rich
Project Reflection) experiences reflection does not fully | weaknesses of the detail. Fully addresses the
: : (includes only address strengths and learner’s process and strengths and weaknesses of
restatement of weaknesses of the project. the learner’s process and
steps). learner’s process and project.
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2-3

Beginning Approaching Meeting Succeeding
2-3 4-5 6-7 8-9
“The learner:
'ﬂw.&: ‘megtﬁéﬁ:ﬁ
Demonstrates The project may The project produces a The project produces a The project produces a
creative thinking demonstrate tangible result that tangible result that tangible resuit that
and/or innovation imagination, but fails to reflects imagination. reflects {magination, reflects imagination, a
within the Capstone produce a tangible and begins to developa | fresh perspective, ora
project. result. fresh perspective, ora new approach.
new approach.
Takes risks and The project is not The project does not The project The project
pushes beyond challenging and doesn't | demonstrate the demonstrates the demonstrates the
his/her comfortlevel require the learner to learner’s willingness to learner’s willingness to learner’s willingness to
through her or his - take a risk. engage in unfamiliar engage in unfamiliar engage in unfamiliar
Capstone project. situations or tackle situations or tackle situations or tackle
challenging problems, challenging problems challenging problems
without obvious without obvious
solutions. solutions.
Demonstrates The learner becomes The learner The learner addresses The learner articulates
willingness to adapt hindered by setbacks acknowledges setbacks setbacks and/or errors setbacks and/or errors
and benefit from and/or errors in and/or errors in and shows how he/she in process or planning,
errors and setbacks. process or is unwilling process. corrected them. and uses it as a learning
to address them. . opportunity.
Beginning Meeting Succeeding
6-7 8-9

Identifies and acts upon
a connection between
the essential question
and a community

The learner identifles a
connection between the
essential question and a
community interest but

interest. does not follow through
with the service
compenent.

Uses time, and/or talent The learner does not

in the Capstone project demonstrate an awareness

to make a positive of personal responsibility

difference ina to acommunity.

community.

The learner {dentifies and
acts upon a purposeful
connection between the
essential question and a
community interest.

The learner identifies and
acts upon a purposeful and
closely aligned connection
between the essential
question and a community
interest,

The learner demonstrates
involvement to make a
positive difference in a
community-related issue.
Actions facilitate change,
help alleviate a suffering,
solve a problem, or meeta
need, but changes do not
address the urgency or
scope of a community
interest.

The learner demonstrates
active and ongoing
involvement to make a
positive difference in a
community related issue.
Actions facilitate change,
help alleviate a suffering,
solve a problem, or meeta
peed, that addresses the
urgency or scope of a
community Interest.
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"SELF DIRECTION
“The learner:

Beginning
2-3

Approaching
4-5

Meeting
6-7

Succeeding
8-9

Shows evidence of goal-
setting

The learner rarely
participates in
goal setting.

The learner sets goals
that may not be

challenging or

achievable, and
frequently needs
guidance.

The learner sets
achievable,
challenging goals
with some
guidance.

The learrer
independently sets
achievable,
challenging goals.

Takes initiative with
the project, shows

The learner relies
heavily on

The learner relies on
teachers for

The learner takes
primary control of

The learner takes full

control of the project, |

evidence of working teachers for motivation and project, works through

through problems, and | motivation and direction with the occasionally problems and seeks

seeks help when direction with the project. needing direction help when needed.

appropriate project. from teachers.

Monitors his or her The learnerrarely | The learner The learner The learner '

own progress and uses monitors progress | sometimes monitors monitors progress | . consistently monitors

time productively. and uses little time { progress and and uses time "progress, and provides
for the project. inconsistently uses productively. evidence of using time

time for the praject. productively.

CgM]MUNICATlON Beginning Approaching Meeting Succeeding

The learner: 2-3 4-5 - 6-7 8-9

Uses communication The The selection of The selection of The selection of a varlety

skills to convey portfolio/product inappropriate media, a appropriate media, of media, rich attention
message present in the does not include " lack of dttention to attention to detail, to detail, and :
portfolio/product. enough evidence to details, and/or and organization organization seamlessly
; convey a message. disorganization detract convey intended convey intended
from the portfolios message in portfolio. | message in the portfolio.
message.
Uses appropriate Findings are not Format and /or Uses appropriate Format and technology
format and applicable effectively technology may not be formatand maximize impact of
technology to promote communicated. ideally suited to promote | applicable findings.
and communicate . and communicate technology is used to :
. findings. promote and
findings in the .
communicate
portfolio/product. findings.
Shows competence inthe | Poorapplicationof | Inconsistentapplication Writing conventions | Writing conventions
application of writing writing conventions of writing conventionsin | show competencein | show obvious care in the
conventions in the in the mechanical the mechanical aspects of | the mechanical mechanical aspects of
portfolio/product. aspects of language. langudge. aspects of language, language.

o



Some Questions for Consideration:

1. Isthelong-form research paper obsolete in the age of Twitter?
a. What does higher education want?
b. Has the genre been supplanted by blogs, wikis, and websites?

2. Isthe language arts classroom the appropriate place for the teaching of
research?

a. Where would the students develop research skills if we stop assigning
research papers?

b. Are there cross-curricular models?
¢. Whatif no one is home in the library?
d. What would an ideal model of support look like?
3. How will the Common Core Standards impact the teaching of research?

4. How will OTES impact the teaching of research?



